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Abstract

The formation of artificial virtual environments and their implementation in the
educational environment of human activity is a current trend. Various textbooks,
reference books, and dictionaries are created with virtual objects and interactive
applications included in their content.The expanding capabilities and diversity of
mobile devices support increasingly large-scale and interesting learning
projects.Mobile technologies provide new opportunities for curriculum development
that differ from those provided by other e-learning technologies. They serve to
support such a learning model, where the priorities are: free access to learning
technologies, inclusiveness, and enhancing the students’ activity. In mobile learning,
the central role is given to students with their individual technology preferences,
while mobile learning is synonymous with unpredictability and constant
change.Mobile-digital communication environments have huge number of tools and
software to influence various cognitive and psychological aspects of students '
motivation to learn a foreign language. When using these environments, the learner's
perceptual skills improve, since interaction with mobile devices with a learning
purpose is most often initiated by the learner himself, at a convenient time and place
for them.

Keywords: foreign language, mobile learning, didactic potential, mobile
technologies, design principles, e-learning, digital education.

Introduction

The use of mobile technologies
is an integral and obvious reality of
current time, however, the educational
value of their application remains
insufficiently studied. The relevance of
this study is justified by the fact that
scientific and pedagogical research
does not yet sufficiently cover the

issues related to the specifics of foreign
language learning through the use of
mobile technologies as one of the ways
to immerse students in a foreign
language environment and a source of
authentic information necessary for the
implementation of successful foreign
language activities in various situations


mailto:succesfully@mail.ru

of educational and/or professional
communication.

The purpose of this article is to
characterize the design features of
mobile foreign language learning.

The author's scientific
contribution to methodological science
consists in substantiating the need to
integrate mobile technologies into the
educational process in order to
immerse students in a foreign language
environment through independent
search for educational/professionally
significant Internet resources and the
conscious use of interactive Internet
services; the principles of mobile
foreign language learningdesign are
revealed.

Mobile technologies support
digital learning and interaction of
students in a variety of formats,
changing the established idea that the
learning model should be deliberate
and systematic, pre-planned and
presented by regulatory, and legal
documents [7, p.75]. The explanation
of this contradiction lies in the specifics
of mobile learning technologies, in
their "spontaneity" and informality,
since it 1s difficult to foresee in
advance all the nuances of mobile
learning implementation, to structure
its principles, to "embed" them in the
format of the education system.
However, mobile technologies have
capabilities that are consistent with the
principles of formal (traditional)
learning. Thus, mobile devices are
private, personal, and therefore suitable
for reflection and self-evaluation.:
these can be elements of an electronic
portfolio that only the teacher will have
access to. In this case, the official form
of presentation of the student's activity
product (electronic portfolio) is used,

but it is assumed that it can be accessed
at any time on a mobile device, which
may change the nature of how the
student prefers to store information and
share it with other users [2, p.208].

The  potential of  mobile
technologies for foreign languages
learning allows us to implement the
following types of training (approaches
to learning):  personality-oriented,
situational, authentic.

Personal-oriented learning. This
training provides a variety,
differentiation and individualization of
ways to develop, implement and
support learning activities. Mobile-
based learning is significantly different
from the person-centered e-learning
designed for networked desktops.
Mobile technologies allow you to
recognize the context, keep records and
history of the achievements of each
individual  student, and provide
individualization of training. Some
prototypes of this learningmodel in
pedagogy already exist, they are based
on learning monitoring and actions of
the student (time frame, schedule,
learning trajectories, network
communities of an educational nature,
educational progress and educational
needs) [13, p.29-31].

Situational training. Situational
training (the case-study method) is
understood as learning that is carried
out in the course of activity in the
relevant significant contexts and is a
description of a specific real situation
for educational purposes [8, p.34-35].
The boundaries of the case method can
be extended by locations corresponding
to the subject studied in a foreign
language, such as: professionally-
oriented foreign language learning in
an open field (agricultural profile), in a



hospital ward (medical profile) or in a
workshop (industrial and technical
profile) [11, p.59]. The advantages of
mobile foreign language learning are:
instant access to the necessary
educational material, situational
support for students, planning methods
for collecting material and distributing
it among students (both directly in the
classroom and outside it).

Authentic training. This training
provides for the inclusion in its content
of real problems and projects that are
relevant and interesting to students. It
should be based on genuine
professional-oriented tasks, students
should be engaged in research and
experiential work, have opportunities
for social discourse and access to a
large number of resources. Mobile
learning meets all the needs of
authentic learning, allowing you to
develop learning tasks in accordance
with the learning content [3, p.136].

The  specifics of  mobile
technologies imply spontaneity and
independence from formal education,
but in mobile foreign language
learning, these characteristics are often
used as a description of learning forms,
where the technology adheres to a
certain framework of activities that was
developed in advance by the teacher
taking into account the needs of
students’ specific group. For example,
Corlett and Sharples (2004) describe
the use of tablet personal computers
with software designed to support
informal cooperation between students
of a technical university [5, p.225].

The great didactic potential of
mobile learning becomes more and
more obvious as technological and
pedagogical experience accumulates.
Mobile technologies are easy to use

from the point of view of an accessible
software interface, but, at the same
time, it 1s difficult from the point of
view of versatility and a set of
intellectual characteristics [6, p.97].

These technologies can also
provide foreign language learning to a
wider social segment of the population.
In  particular, the  widespread
recognition and ownership of modern
mobile phones by students allows
teachers to expand the boundaries of
the educational process for
representatives of groups that are
underrepresented in official educational
institutions, since mobile devices are
perceived by these groups (for
example, those who study remotely, or
who have limited access to desktop
computers) as a more motivating and
convenient way to learn.

Students studying a foreign
language  in  higher  education
institutions are dependent on a number
of factors, such as time, money, and
resources. Training developed on the
basis of mobile technologies can allow
these students to use a small amount of
time and space for learning, work with
other students on projects and
discussions, and maximize contact and
support from lecturers [9, p.284].

Finally, mobile technologies
provide unique opportunities for
designing the learning of students who
may find it difficult to realize their
potential using other e-learning
technologies. For example, students
with dyslexia can benefit from self-
organization of training, convenient
access to reference materials, having
the ability to audio playback of printed
text (for example, using a phone
camera) and interaction using voice
commands.



Let's consider the model of
mobile learning of foreign languages.
In our opinion, there are three key areas
for its consideration, namely: content
(training content), types of activities
and types of communication. Mobile
learning differs significantly from
computer-based e-learning in this
respect.

Content of mobile foreign
language learning. In terms of the
ability to master the material and
interact with educational content,
including  academic  texts and
interactive media, the use of small
devices may initially seem unpromising
compared to desktop computers.
However, this is a misconception. Not
only technologies continue to improve,
but also their user perception and
purpose. Not only the content of
mobile learning itself is significant, but
also the way of mental activity in the
process of this training. The advantages
of using mobile learning technologies
in foreign language education are as
follows:

-Learner-generated content: If
learners are expected to create the
content of the training program as part
of their learning process, this can be
implemented in various locations, and
mobile devices can facilitate this task.
It takes into account the principles of
individuality and conformity to the
content of training, as well as saving
space and time.

-Personality-oriented  content:
students can receive information,
collect it, share and transfer useful
resources from one area of scientific
knowledge to another.

-Updated content. Mobile device
software is easily updated, even when

students rarely have access to a desktop
computer.

-Timed or scheduled content:
students can frequently access the
training content (material), re-use or
periodically use the mobile device
without causing any inconvenience to
others.

-Prioritized  content:  Some
content may be available on mobile
devices in a way that gives some
priority to learning a particular material
in the first place over other content;
this can serve as a useful deliberate
learning strategy.

-Audio content. If you need an
audition class, then transmitting audio
files via a personal mobile device can
be an attractive and convenient
addition to your training.

-Flexible content: students can
evaluate the possibility of mobile
access to educational materials and
resources as an alternative to a desktop
computer and paper media.

Types of activities. The next area
of study of foreign language mobile
education that should be considered is
the development of educational
activities, types of  educational
activities. According to L. Naismith
(2004), mobile technologies can solve
specific tasks of teaching a foreign
language, among them should be noted:
activities related to data collection,
testing, organization of the learning
process, reflection and acquisition of
skills. There are always opportunities
to develop learning activities that
combine the use of mobile devices with
other learning resources; for example,
these may be tasks for students to write
comments in a foreign language that
they access on a personal device, and it
serves as a means of orientation in a



number of educational materials for
other educational purposes. Mobile
devices can also be used as a means to
facilitate remote access, participation in
online activities (online discussions in
a foreign language in Internet forums),
which can be continued or completed
on a desktop computer [10, p. 9].

Mobile technologies are well
suited for foreign language learning,
having an informal, spontaneous
nature, easily adaptable to the learning
environment, but there is also a
downside to wusing this learning
technology — the difficulty of
coordinating informal and formal
learning, since they are very different
in their specifics and intentions. In
addition, these characteristics of mobile
learning are indirectly compared with
conventional e-learning, considering
mobile learning as e-learning, but only
on mobile media. This characteristic
was previously crucial for mobile
learning. Today, mobile language
learning is becoming the learning that
characterizes a mobile society, and the
priorities of the educational system
may change accordingly. Learning
through mobile devices revives and
expands the traditional curriculum [4,
p. 13].

Types of communication. This is
a significant and problematic aspect of
mobile learning design, because of the
difficulties in predicting the possible
scale, reach of learners, and costs of
connecting to the Internet.
Communication in mobile learning is at
the intersection of the using mobile
devices  possibilities in  general
(entertainment, personal and social
goals, which are determined by the
students  themselves) and  the
educational goal, which is determined

by the relevant educational documents
and programs.

Let's summarize the didactic
potential of mobile devices in foreign
language learning:

* spontaneous communication
and collaboration in the language being
studied, for example, one-to-one or
one-to-many modes in the format of
text messages; sending a message to a
forum or blog during a class-trip;
microblogging (for example, Twitter);

* transfer stored information and
images from device to device (for
example, via Bluetooth); this function
is universal for studying any subject
areas;

* mobile audio recording, audio
recording, photos and video clips that
are used in the message (an integral
part of mobile foreign language
teaching) [12, p. 153].

Design principles. Significantly,
mobile learning models differ from
existing e-learning practices. To create
the conditions for mobile learning, first
of all, it is necessary to clearly
understand the unique characteristics
and properties of mobile devices. The
basis for this is the personality-
oriented, situational, authentic and
informal  orientation of  mobile
technologies. The content, activities
and communication should be
consistent ~ with  the  proposed
characteristics. In addition, we must
recognize the degree of popularity of
these learning tools, that is, the non-
institutional familiarity of students with
mobile devices, with the ability not
only to be a user, but also an active
generator and distributor of educational
information, images, 1ideas and
opinions in the language being studied.
This leads to the widespread



introduction of user-oriented mobile

technologies into the practice of

foreign language teaching [1, p. 34].
Based on the above mentioned,

we can propose the following
principles for mobile learning
designing:

1. At the beginning of training,
the diversity of target groups, their
right to choose a mobility model, as
well as a model of social interaction
should be taken into account.

2. Training 1s designed "on the
terms" of students, with their devices,
on their training territory.

3. It is important to strive to
develop a simplified version of mobile
learning, involve students in the design
process, and provide feedback.

4. It is necessary to constantly
search for additional advantages of
using mobile learning technologies, for
example, the possibility of indirect,
authentic, contextual types of learning.

5. Mobile learning should be
designed in such a way that students
have more access to it than using a
desktop computer.

6. You should be prepared for
possible  discrepancies in  the
understanding of the rules developed
by the teacher for the use of mobile
technologies on the part of students,
since they interact outside the
classroom.

7.External factors that affect the
success of mobile learning should be
taken into account.

Examples of the use of mobile
foreign language learning can be the
following: classes in a foreign language
with the possibility of practical use of

mobile tablets in the classroom, with
the ability to access the Internet.
Classes can be based on the use of Web
Quest technology. At various stages,
such as explaining new material,
consolidating the acquired knowledge
and skills, checking and controlling
those already acquired; as well as using
a mobile educational terminology
dictionary during foreign language
classes, the peculiarity of which is
cyclical. This means that with the
completion of the material studied,
students can always resume their work
and fill up the dictionary with new
terms and their meanings, thereby
increasing the level of foreign language
competence, thanks to universal access
to mobile technologies.

Mobile learning today is
synonymous with unpredictability and
constant changes in the educational
environment. As mobile devices
become widespread and popular, and
access to free web services, social
networks, and shared resources
becomes a priority in shaping learning
practices, the adoption of mobile
learning technologies in various subject
areas, in particular in foreign language
learning, is growing in popularity.

The design principles we
propose assume the central role of
learners with their personal
technologies and preferences, along
with the unique nature and added value
of mobile learning technologies, as
well as the idea that mobile learning is
synonymous with the unpredictability
and constant changes that foreign
language teaching methods undergo.
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INPOEKTUPOBAHUE MOBUJIBHOI'O OBYYEHUSA UHOCTPAHHOMY SA3BIKY
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npenoodasameb Kagheopvl UHOCMPAHHBIX S3bIKOS,
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AHHOTALUA

B cratbe paccmarpuBaercs crnenuduka TPOSKTHPOBAHUS MOOUIBLHOTO
OoOy4eHHs HWHOCTPAHHOMY S3bIKYy. OTH TEXHOJIOTHM TMPEAOCTaBISAIOT HOBBIC
BO3MOYKHOCTH I Ppa3padOTKH yYEeOHBIX IMPOTPaMM, OTJIMYHBIE OT TEX, KOTOPHIC
MIPEIOCTABIIAIOTCS APYTHMH TEXHOJIOTHSAMHU 3JECKTPOHHOTO oOydeHus. OHHM CITyKat
TUTSI TIOJIZIEPYKKH MOJIETM 00YUCHUS, T/Ie TPUOPUTETAMU SIBJISIOTCS: TIPSIMOM JOCTYI K
TEXHOJIOTHSIM 00YUYEHUS, BKIIOUECHNE M aKTUBU3AIIUS CTYJICHTOB; XOTS, KaKk U JPYTUe
COBPEMCHHBIC TEXHOJIOTHH, OHHM TaK)Xe 00ECIICUMBAIOT YCIOBHUS IS HCKITIOUCHHUS
CTYJICHTOB Ha JTamax IUIAHWPOBAHUS W TMPOCKTUPOBaHMSA OOydeHHs. MoOOWIbHBIC
cpencTBa 00y4eHUs CIIOCOOHBI YIOBIETBOPUTD MOTPEOHOCTH CTY/IEHTOB B ITU(POBOM
o0pa3oBaHUM U B3aUMOJICHCTBUU B Pa3IMYHBIX (OpMax, B YCJIOBUSIX HBIHEITHETO
nepexoja 00pa3oBaHus HAa TUCTAHIIMOHHBIN (HOPMAT CTAHOBUTCS AKTyaJIbHBIM MOUCK
TATAKTUYECKOW  TIOJJICPIKKH, OTBEUAIOIMICH  TPeOOBAaHUSAM  JICHCTBYIOIIETO
00pa3oBaTeNbHOTO CTaHAapTA.

KiloueBble  c¢j0Ba:  HWHOCTPAaHHBIM  fA3BIK, MOOWJIBHOE  OOy4YeHHUE,
TUIAKTUYECKANA  TOTEHIMAaJ, MOOWIBHBIE TEXHOJOTHHU, NPHUHIMIBI JW3aifHa,
AJIEKTpOHHOE 00y4yeHue, iuppoBoe 0Opa3oBaHuE.
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neoazo2UKanblK eblIbIMOAPbIHbIY, MA2UCMPI,
uem minoep KagheopacviHblH OKbINYULLICYL,
C. Ceiigpynnun amoinoazvl Kazax azpomexHuxkaiviy yHusepcumenii,
Kazakcman, Hyp-Cyaman, Kenic oanzvinel 62, succesfuly@mail.ru

Tyiiin

Makanaga 11eTr TUTIH MOOWIBJI  OKBITYJIBIH JW3aliH  epeKIeTiKTepl
KapacTelpbulFaH. byn TexHomorusuiap oKy OarjapiamaliapblH  KypyAblH Oacka
AJIIEKTPOHIBIK OKBITY TEXHOJOTHSJIAPhIHAH ©3TeIle KaHAa MYMKIHIIKTEPIH YCHIHAJIbI.
Onap OKBITYy MOJENIH KOJIJIayFa KbI3MET €Tell, OHbIH OachiM OarbITTapbl: OKBITY
TEXHOJIOTHSUIApbIHA TIKEJNEeH KON JKETKI3y, CTYIAEHTTEpHiH OeJCeHaAuIri MeH
OesiceHauTIr; AereHMeH, oyap 0acka Ja 3aMaHayd TEXHOJIOTHSIAp CHUSKTBI, OKYIbI
xKocrmapyiay MeEH kobamay Ke3eHJIEpIHJIe OKYIIbUIApJbl OKIIayJayFa >Karaan
xacaipl. OKyJIbIH MOOWIBAI Kypalaapbl OKYIIBUIAPILIH CaHIBIK O1IIM Oepyneri
KOKETTUTIKTEPIH JKOHE e3apa JpeKeTTecyiH op Typal (dopmaaa KaHaraTTaHAbIpa
anazpl; Ka3ipri Ke3/le KalUbIKTBIKTAH OKBITYFa Kellly Ke3lHAe Kas3ipri OutiMm Oepy
CTaHJAPTHIHBIH TajalTapblHA COMKEC KEJICTIH JUIAKTUKAIIBIK KOJIayabl 13/1ey ©3€KTi
Oomabl.

KinT ce3aep: mer Tili, MOOMJIBII OKBITY, AUAAKTHKAJIBIK OJICyeT, MOOMIbI1
TEXHOJIOTHsIIAP, K00aay IPUHITUITEPI, SJEKTPOHIBI OKBITY, IUGPIILIK O11iM Oepy.
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